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Introduction

The written responses in this document are examples of Social Studies 30–1 diploma 
examination writing that received scores of Satisfactory (S), Proficient (Pf), and Excellent (E).  
These example responses are taken from the January 2010 Social Studies 30–1 Diploma 
Examination.  Along with the commentaries that accompany them, they should help you and 
your students to understand the standards for Social Studies 30–1 diploma examination writing 
in relation to the scoring criteria.

The purpose of the example responses is to illustrate the standards that governed the 
January 2010 marking session and also as anchored similar example responses that were selected 
for subsequent marking sessions in 2010.  The example responses and the commentaries were 
also used to train markers to apply the scoring criteria consistently and to justify their decisions 
about scores in terms of an individual student’s work and the criteria.

These example responses represent a small sample of how students successfully approached the 
assignments.

Selection and Use of Example Papers 

The teachers on the Standards Confirmation Committee for the January 2010 marking session 
selected the examples of student papers included here.  They also wrote the commentaries that 
discuss the students’ writing in terms of the scoring criteria.

During their preparation for the marking session, group leaders (teachers specially selected to 
assist Learner Assessment staff during the marking session) reviewed and validated the standards 
represented by these example papers.  Group leaders then used these example papers for training 
the teachers who marked the written‑response sections of the January 2010 Social Studies 30–1 
Diploma Examination.

Cautions

1. The commentaries are brief.  

 The commentaries were written for groups of markers to discuss and then to apply during 
the marking session.  Although brief, they provide a model for relating specific examples 
from student writing to the details in a specific scoring criterion. 
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2. Neither the scoring guide nor the assignments are meant to limit students to a single 
organizational or rhetorical approach in completing any diploma examination 
assignment.

 Students must be free to select and organize their materials in a manner that they feel will 
enable them to best present their ideas.  In fact, part of what is being assessed is the final 
effectiveness of the content, as well as the organizational and rhetorical choices that 
students make.

 The examples of student writing in this document illustrate just a few of the many 
organizational and rhetorical strategies used successfully by students in January 2010.

 We strongly recommend that you caution your students that there is no preferred approach 
to an assignment except the one that best accomplishes the individual student’s goal of 
effectively communicating his or her own ideas about the topic.  

 We advise you not to draw any conclusions about common patterns of approach taken by 
students.

3. The example papers presented in this document must not be used as models for 
instructional purposes.

 Because these example papers are illustrations only, and because they are example 
responses to a set topic, students must be cautioned not to memorize the content of any of 
these assignments and not to use them either when completing classroom assignments or 
when writing future diploma examinations.  Examination markers and staff at Alberta 
Education take any hint of plagiarism or cheating extremely seriously.  The consequences 
for students are grave.

 The approaches taken by students at the standard of excellence are what other students 
should consider emulating, not their words or ideas.  In fact, it is hoped that the variety of 
approaches presented here inspires students to take risks—to experiment with diction, 
syntax, and organization as a way to develop an individual style and to engage the reader in 
ideas that the student has considered.

4. It is essential that you consider each of the examples of student writing within the 
constraints of the examination situation.

 Under examination conditions, students produce first‑draft writing.  Given more time and 
access to appropriate resources, students would be expected to produce papers of 
considerably improved quality, particularly in the dimensions of Communication 
(Assignment I) and Presentation and Matters of Correctness (Assignment II). 
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Social Studies 30–1 January 2010
Written-Response Assignment I

Examine all three sources on pages 2 and 3 and complete the assignment on page 5.

Assignment I – Sources

Source I

It seems equally logical to me that individuals cannot be 
free if they are beset by fear and insecurity.  To my mind 
the welfare state is simply a state in which people are free 
to develop their individual capacities, to receive just awards 
for their talents and to engage in the pursuit of happiness, 
unburdened by fear of actual hunger, actual homelessness 
or oppression by reason of race, creed or color.

—from Freedom and the Welfare State

Source II

Human labor applied to natural resources is the only way 
to produce food, clothing, shelter, and the amenities; but 
the Left has no interest in this process, let alone increasing 
its efficiency.  The attention of the Left is focused on taxing 
producers and subsidizing consumers.  Assuming that 
production occurs by magic, automatically, Socialism has 
no program except to seize property from the Haves and 
distribute it to the Have‑nots.  The guaranteed end result 
of this is to enforce domestic poverty and spread hunger 
around the globe.

—from Vital Speeches of the Day



4

Source III

Source I Lehman, Herbert H.  In Freedom and the Welfare State:  A Symposium by Oscar R. Ewing, Herbert H. Lehman, 
George Meany, Walter P. Reuther and others.  Edited by Harry W. Laidler.  New York:  League for Industrial 
Democracy, 1950.

Source II Opitz, Edmund A.  “Why Do ‘They’ Turn to Socialism?”  Vital Speeches of the Day, December 15, 1975.

Source III Borgman © 1999 Cincinnati Enquirer.  Reprinted by permission of Universal Press Syndicate.  All rights reserved.



5

Social Studies 30–1 January 2010
Written-Response Assignment I

ASSIGNMENT I: Value:  15% of the total examination mark
Source Analysis Suggested time:  45 to 60 minutes

Examine all three sources on pages 2 and 3 and complete the following assignment.

Examine each source.
Write a response in paragraph form in which you must:

•	 interpret each source, explain the ideological perspective(s) presented 
in each source, and discuss the links between the principles of liberalism 
and each source

AND

•	 identify and explain one or more of the relationships that exist among 
the three sources

Reminders for Writing
•	Organize your response

•	Proofread your response
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Examples of Students’ Writing with Teachers’ Commentaries

Social Studies 30–1, January 2010
Assignment I Responses
Example Scored Satisfactory (S) 

page 1 of 2
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Social Studies 30–1, January 2010
Assignment I Responses
Example Scored Satisfactory (S) (continued)

page 2 of 2
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Social Studies 30–1 January 2010
Assignment I

EXAMPLE RESPONSE—Satisfactory

SCORING CRITERIA RATIONALE SCORE

Interpretation of Source I

Interpretation and explanation of •	
the source is adequate, 
straightforward, and 
conventional. 

The discussion of the links to •	
the principles of liberalism is 
relevant and developed in 
a generalized fashion. 

The interpretation and explanation of Source I is adequate, 
straightforward, and conventional, for example, “In source 
one, it is suggested that individual rights are indeed 
important, but that these rights are only good if one has 
freedom from fear” (p. 1).  The writer also acknowledges that 
this “freedom from fear is provided by the state, known as a 
welfare state” (p. 1).

The discussion of  the links to the principles of liberalism is 
relevant and developed in a generalized fashion. When 
discussing the welfare state, the writer notes that “This 
relates to concepts of modern liberalism, as individual 
freedom is important, but so is government 
involvement” (p. 1).  The writer understands that both of 
these concepts are applicable to the principles of liberalism. 
Although lacking in elaboration, the student recognizes that 
“Classical liberalism instead suggests that the state has no 
place in the lives of its citizens, for any reason” (p. 1).   

S

Interpretation of Source II The writer recognizes the contention that socialism “has no 
interest in efficiently producing goods” (p. 1), nor does 
socialism have any “concern for the working class” (p. 1).

The recognition that if “individuals are left to make their own 
decisions and given complete freedom, the system would 
work much better” (p. 1) is generalized and relevant to the 
discussion of the links to the principles of liberalism.  

S

Interpretation of Source III The writer interprets from Source III “that the rich would not 
be willing to pay taxes in order to benefit the poor” (p. 1) and 
supports that statement with an adequate analysis of modern 
liberalism and its detractors. The writer makes the distinction 
between what the individuals in the cartoon are stating, and 
the cartoonist’s point of view.  

The writer’s discussion of modern liberalism and its societal 
benefits is relevant.

S



Assignment I Response—Satisfactory (continued)
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Identification of Relationships

Relationship(s) are generally •	
and adequately identified. 

The explanation is •	
straightforward and 
conventional.

The relationships are generally and adequately identified by 
the writer through the presentation of several relationships 
that exist among the sources, for example, “In source one, it 
is suggested that government involvement is needed to 
protect us, and in source two it shows that too much 
involvement will have catastrophic results” (p. 2).

The explanation of the degree of government involvement 
and individualism inherent in the three sources is 
straightforward and conventional. 

S

Communication

Vocabulary is conventional and •	
generalized. 

Sentence structure is controlled •	
and straightforward; ideas are 
adequately organized.

The writing demonstrates basic •	
control of mechanics and 
grammar. 

The writer correctly differentiates between classical and 
modern liberalism, however, on balance, the vocabulary is 
conventional and generalized. 

Although the final sentence illustrates some syntactical 
errors, the writer demonstrates basic control of mechanics 
and grammar.  S
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Examples of Students’ Writing with Teachers’ Commentaries

page 1 of 2

Social Studies 30–1, January 2010
Assignment I Responses
Example Scored Proficient (Pf) 
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page 2 of 2

Social Studies 30–1, January 2010
Assignment I Responses
Example Scored Proficient (Pf) (continued)
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Social Studies 30–1 January 2010
Assignment I

EXAMPLE RESPONSE—Proficient

SCORING CRITERIA RATIONALE SCORE

Interpretation of Source I

Interpretation and explanation of •	
the source is sound, specific, and 
adept. 

The discussion of the links to •	
the principles of liberalism is 
consistent, logical, and capably 
developed.  

Throughout the interpretation of Source I, the writer adeptly 
and soundly integrates the identification of the ideological 
perspective with the principles of liberalism, for example, 
“This socialist perspective believes that in order for the 
individual to be free there needs to be some regulation as to 
provide equality amongst the people. The source states that a 
welfare state is simply that of one that provides people with 
freedom to pursue there individual needs and capacities, and 
they should receive just awards for their work” (p. 1).

The links to the principles of liberalism are consistently and 
capably developed. 

Pf

Interpretation of Source II The writer presents a sound and adept explanation of the 
necessity of a class system, for example, “By spreading the 
wealth throughout the undeserving, or those who don’t work 
for what they get, this right sided ideologist believes that the 
end results will be domestic poverty and the spread of hunger 
around the globe” (p. 2).

The writer specifically identifies the perspective of Source II, 
for example, “This perspective is that of a laissez‑faire 
capitalist, one who believes in working for yourself and 
pursuing your own self interest” (p. 1) and capably develops 
a link to the principles of liberalism.

Pf

Interpretation of Source III The interpretation of Source III as a right‑wing perspective is 
sound and specific, for example, “This is more of a supply‑
side economic perspective, in which the top classes of society 
should be more prosperous within the economy, for the 
trickle down effect will benefit all of the people,  
eventually” (p. 2).

A logical link to the principles of liberalism is demonstrated, 
for example, “The third source depicts the higher class 
scorning the idea that all of society should benefit, which 
represents another right wing perspective on the economic 
spectrum” (p. 1).

Pf
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Assignment I Response—Proficient (continued)

Identification of Relationships

Relationship(s) are clearly and •	
capably identified. 

The explanation is appropriate •	
and purposeful.

The relationships among all three sources are clearly and 
capably identified throughout the assignment, beginning with 
the opening sentence, “Each of these three sources discusses 
the way in which a society should regulate their economy and 
the classes in which society should be defined” (p. 1).

The explanation is appropriate and purposeful, for example, 
“While source one is a moderate liberalist perspective, 
sources two and three are right‑winged conservative 
perspectives. Collectivism is stressed more so within source 
one, while individualism is the key to the success of 
perspective two and three” (p. 2).

Pf

Communication

Vocabulary is appropriate and •	
specific.  

Sentence structure is controlled •	
and effective; ideas are 
purposefully organized. 

The writing demonstrates •	
capable control of mechanics 
and grammar.

Vocabulary is appropriate and specific, for example, “laissez‑
faire capitalist” (p. 1), “trickle down effect” (p. 2), 
“hierarchy” (p. 2), and “reap the rewards” (p. 2).

The sentence structure is controlled and effective, for 
example, “This source would agree with source two, in which 
the people who have worked for greatness shouldn’t have to 
share it with those who have not” (p. 2),

Pf
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page 1 of 3

Examples of Students’ Writing with Teachers’ Commentaries

Social Studies 30–1, January 2010
Assignment I Responses
Example Scored Excellent (E) 
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page 2 of 3

Social Studies 30–1, January 2010
Assignment I Responses
Example Scored Excellent (E) (continued)
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page 3 of 3

Social Studies 30–1, January 2010
Assignment I Responses
Example Scored Excellent (E) (continued)
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Social Studies 30–1 January 2010
Assignment I

EXAMPLE RESPONSE—Excellent

SCORING CRITERIA RATIONALE SCORE

Interpretation of Source I

Interpretation and explanation of •	
the source is sophisticated, 
insightful, and precise.

The discussion of the links to •	
the principles of liberalism is 
accurate, perceptive, and 
comprehensively developed.

The writer accurately interprets the perspective in Source I as 
“Keynesian economics and Modern Liberalism” (p. 1).  The 
explanation is precise and insightful, for example, “it can be 
presumed that the author believes in welfare capitalism, 
which is essentially capitalism, but with government 
programs” (p. 1).  The writer demonstrates insight by 
explaining that “the author is in favor of capitalism, but more 
of a regulated capitalism” (p. 1).

The discussion of the welfare state and its links to the 
principles of liberalism is perceptive and comprehensive. 

E

Interpretation of Source II The interpretation of Source II is precise, for example, “The 
author is clearly of a conservative background in 
acknowledging the difference in class between the “haves” 
and “have‑nots,” but also in his harsh condemnation of 
socialism” (p. 1).  The explanation is insightful in the writer’s 
assertion that the author’s perspective is evident “in his 
general idea that there is a hierarchical system in place that 
works well, and that it should not be changed” (p. 2).

The statement that “This view is very compatible with 
Classical liberalism in that it rejects government involvement 
in the market and rejects its role of taxing producers and 
offering subsidies to consumers” (p. 2) is accurate and 
perceptive.

E

Interpretation of Source III The writer precisely interprets the perspective of Source III 
as “conservative and capitalist” (p. 2) based on the 
observation of “two rich men in suits sitting in their well‑
furnished and elaborate home” (p. 2).  The explanation of 
Source III is insightful, for example, the writer asserts that 
“The author of Source III seems to be attempting to make a 
mockery of capitalism” (p. 2).

Links to the principles of liberalism are comprehensively 
developed, as reflected in references to “competition and 
individualism” (p. 2) and “encouraging the success of the 
individual and promoting the value of self over others” (p. 2).

E
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Assignment I Response—Excellent (continued)

Identification of Relationships

Relationship(s) are accurately •	
and perceptively identified. 

The explanation is thorough and •	
comprehensive.

The writer accurately identifies three relationships among all 
the sources, based on “government involvement in the 
economy” (p. 2), “benefits of capitalism” (p. 2), and “self‑
interest” (p. 3).

The statement that “classical liberalism is embraced” (p. 3) in 
both sources II and III identifies another relationship, which 
is then further explained by stating that “pure capitalism and 
private companies should solely run the market” (p. 3).  The 
writer comprehensively explains that the “sources all address 
self‑interest” (p. 3) by identifying each of the three source’s 
links to this concept.

E

Communication

Vocabulary is precise and •	
deliberately chosen.

Sentence structure is controlled •	
and sophisticated; ideas are 
judiciously organized.

The writing demonstrates •	
skillful control of mechanics and 
grammar.

The writer uses precise vocabulary, for example, “harsh 
condemnation” (p. 1), “hierarchical system” (p. 2), 
“conservative leanings” (p. 2), and “mockery” (p. 2).

The writer judiciously organizes ideas in a linear fashion and 
controls sentence structure throughout, for example, “From 
this, it can be presumed that the author believes in welfare 
capitalism, which is essentially capitalism, but with 
government programs to provide a “safety net” to prevent 
individuals from falling into debt and poverty” (p. 1).

Skillful control of mechanics and grammar is evident, for 
example, “The author of the speech in source II is criticizing 
socialism and left‑wing ideologies by stating that the focus of 
these ideologies is to, essentially, take from the rich and give 
to the poor” (p. 1).

E
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Examples of Students’ Writing with Teachers’ Commentaries

Social Studies 30–1, January 2010
Assignment I Responses
Example Scored Satisfactory/Proficient (S/Pf) 

The following student’s response has been selected to present another approach in 
completing Assignment I that markers may encounter over the course of the 
session.  The student chose to use an integrated/holistic approach rather than 
a linear approach in completing Assignment I.  The response received a score of 
Satisfactory in all categories except Communication where a score of Proficient 
was assigned.  The response was deemed to be stronger than the Satisfactory 
example response.
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Examples of Students’ Writing with Teachers’ Commentaries

Social Studies 30–1, January 2010
Assignment I Responses
Example Scored Satisfactory Proficient (S/Pf) 

page 1 of 2
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Social Studies 30–1, January 2010
Assignment I Responses
Example Scored Satisfactory Proficient (S/Pf)  (continued)

page 2 of 2
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Examples of Students’ Writing with Teachers’ Commentaries

Social Studies 30–1, January 2010
Assignment I Responses
Example Scored Excellent (E) 

The following student’s response has been selected to present another approach in 
completing Assignment I that markers may encounter over the course of the 
session.  The student chose to use an integrated/holistic approach rather than 
a linear approach in completing Assignment I.  The response received an Excellent 
score in all categories.  The response was deemed to be higher than mid‑basket, yet 
not so high that other responses could not achieve an Excellent score as well.
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page 1 of 4

Examples of Students’ Writing with Teachers’ Commentaries

Social Studies 30–1, January 2010
Assignment I Responses
Example Scored Excellent (E) 
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page 2 of 4

Social Studies 30–1, January 2010
Assignment I Responses
Example Scored Excellent (E) (continued)
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page 3 of 4

Social Studies 30–1, January 2010
Assignment I Responses
Example Scored Excellent (E) (continued)



26

Social Studies 30–1, January 2010
Assignment I Responses
Example Scored Excellent (E) (continued)

page 4 of 4
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Social Studies 30–1 January 2010
Written-Response Assignment II

ASSIGNMENT II: Value:  35% of the total examination mark
Position Paper Suggested time:  105 to 120 minutes

Analyze the following source and complete the assignment.

Source

Rights and freedoms are essential to a democracy; 
however, there may be times when a temporary 
suspension of rights and freedoms is necessary to 
guarantee the preservation of democracy.

Assignment

To what extent should we embrace the ideological 
perspective(s) reflected in the source?

Write an essay in which you must:

•	analyze the source and demonstrate an understanding of the ideological 
perspective(s) reflected in the source

•	 establish and argue a position in response to the question presented

•	 support your position and arguments by using evidence from your knowledge and 
understanding of social studies

Reminders for Writing
•	Organize your essay

•	Proofread your essay
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Examples of Students’ Writing with Teachers’ Commentaries

page 1 of 3

Social Studies 30–1, January 2010
Assignment II Responses
Example Scored Satisfactory (S) 
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page 2 of 3

Social Studies 30–1, January 2010
Assignment II Responses
Example Scored Satisfactory (S) (continued)
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page 3 of 3

Social Studies 30–1, January 2010
Assignment II Responses
Example Scored Satisfactory (S) (continued)
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Social Studies 30–1 January 2010
Assignment II

EXAMPLE RESPONSE—Satisfactory

SCORING CRITERIA RATIONALE SCORE

Analysis of Source

The analysis of the source is •	
straightforward and 
conventional.  

The understanding of the source •	
and its relationship to the 
ideological perspective(s) is 
adequately demonstrated.

The analysis of the source is straightforward and 
conventional, for example, “A democratic system’s 
foundation lies in its rights and freedoms, and its ability to 
protect those freedoms. Rights and freedoms found in a 
democratic system include freedom of speech, freedom of 
assembly, freedom of dissent, and so forth” (p. 1).

The understanding of the source and its relationship to the 
ideological perspective is adequately demonstrated, for 
example, “The source given would come from a supporter of 
a democratic system.  A democratic system is based on 
freedom. Political freedom allows the citizens to engage in 
politics and have an opinion in the way their country is 
governed and what decisions that government makes” ( p. 1).

S

Argumentation

Appropriately chosen and •	
developed argument(s) generally 
support the position taken. 

The argumentation is •	
straightforward and 
conventional, demonstrating an 
adequate understanding of the 
assignment. 

The relationship between the •	
position taken, argumentation, 
and the ideological perspective 
presented in the source is 
generally developed.

The position that, “If the government is using this increased 
power to protect democracy then that is a noble cause, but if 
the government abuses this power or suspends their citizens 
rights for too long, then they have “gone too far” (p. 1) is 
supported by appropriately chosen and developed arguments, 
for example, “This is where, in my mind, the government has 
gone too far. This act takes away too many rights and 
freedoms. People no longer have any privacy” (p. 2‑3).

The reference regarding the slow pace of electoral and 
legislative change (p. 1) is straightforward and conventional.

The relationship between the position taken, argumentation 
given, and the ideological perspective presented in the source 
is generally developed, for example, “There are times where 
a government must be undemocratic in order to continue to 
be democratic, but this crosses the line” (p. 3).

S
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Assignment II Response—Satisfactory (continued)

Evidence

Evidence is conventional and •	
straightforward.  

The evidence may contain minor •	
errors and/or a mixture of 
relevant and extraneous 
information. 

A generalized and basic •	
discussion reveals an acceptable 
understanding of social studies 
knowledge and its application to 
the assignment.  

Evidence is conventional and straightforward, for example, 
“An example of the War Measures Act being utilized outside 
of war would be during the F.L.Q. crisis. This crisis was 
brought upon by a terrorist group in Canada called the F.L.Q.  
This group kidnapped two government officials and murdered 
one of them. They also set of bombs all over certain cities. 
Prime Minister Pierre Trudeau used the War Measures Act to 
combat this terrorist group not only to save lives but to end 
the problem quickly” (p. 2).

The evidence may contain minor errors, for example, the 
inappropriate use of the term command economy (p. 1) rather 
than authoritarian governments. 

A generalized and basic discussion reveals an acceptable 
understanding of social studies knowledge and its application 
to the assignment, for example, “On September 11th, 2002 a 
terrorist group high jacked three passenger jets and flew two 
of them into the famous Twin Towers in New York City and 
one of them into The Pentagon, a United State government 
intelligence building. This crisis spurred the creation of “The 
U.S Patriot Act.” (p. 2).

S

Presentation

The writing is straightforward •	
and functionally organized.

A controlling idea is presented •	
and generally maintained; 
however, coherence may falter.    

The writing is straightforward and functionally organized, for 
example, “When a government has more control, informed 
decisions can be made quickly and come into effect swiftly. 
These quicker decisions can result in problems being solved 
quicker and with fewer obstacles” (p. 1‑2).

A controlling idea is presented and generally maintained, for 
example, “Democracy can change to meet the needs of its 
people, but if you change it to the point where it is no longer 
democracy, then it will parish along with its loyal 
followers” (p. 3).

S

Matters of Correctness

The writing demonstrates basic •	
control of sentence structure, 
grammar, and mechanics. 

There may be occasional lapses •	
in control and minor errors; 
however, the communication 
remains generally clear. 

Vocabulary is conventional and •	
adequate.

The writing demonstrates basic control of sentence structure, 
grammar, and mechanics, for example, “A democratic 
system’s success is based on its ability to protect these 
essential rights and freedoms, but this source suggests that 
there are certain times where these rights and freedoms must 
be suspended to guarantee the preservation of 
democracy” (p. 1).

There were aspects that could indicate a higher level of 
writing, however the short and choppy sentences and lapses 
in syntax were more indicative of a satisfactory response.

S
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Examples of Students’ Writing with Teachers’ Commentaries

page 1 of 3

Social Studies 30–1, January 2010
Assignment II Responses
Example Scored Proficient (Pf) 
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page 2 of 3

Social Studies 30–1, January 2010
Assignment II Responses
Example Scored Proficient (Pf) (continued)
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page 3 of 3

Social Studies 30–1, January 2010
Assignment II Responses
Example Scored Proficient (Pf) (continued)
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Social Studies 30–1 January 2010
Assignment I

EXAMPLE RESPONSE—Proficient

SCORING CRITERIA RATIONALE SCORE

Analysis of Source

The analysis of the source is •	
sound and adept.  

The understanding of the source •	
and its relationship to the 
ideological perspective(s) is 
capably demonstrated.

The analysis of the source is sound and adept and the 
understanding of the source and its relationship to the 
ideological perspective is capably demonstrated, for example, 
“The issue that the source reflects is: should a liberal society 
ever use illiberal practices to safeguard such a democracy. In 
the source the author states their perspective that “there may 
be times when a temporary suspension of rights and freedoms 
in necessary.” A support of such a sentiment would argue 
that, illiberal acts should be used to protect the majority of a 
population when threatened with events that could destabilise 
the government and have a negative affect on its people, like, 
terrorism, natural disasters, etc. An opposing perspective to 
the previous one is, can a liberal government truly be liberal 
if they infringe on the rights and freedoms of their people in 
order to protect itself” (p. 1)?

Pf

Argumentation

Purposefully chosen and •	
developed argument(s) 
persuasively support the position 
taken. 

The argumentation is logical and •	
capably developed, 
demonstrating a sound 
understanding of the assignment. 

The relationship between the •	
position taken, argumentation, 
and the ideological perspective 
presented in the source is clearly 
developed.

Purposefully chosen and developed arguments based on 
accountability and necessity persuasively support the writer’s 
position that governments must provide security for citizens.

The argumentation is logical and capably developed, 
demonstrating a sound understanding of the assignment, for 
example, “Sometimes the only way to fight extremism is with 
extremism. When an enemy can not be reasoned with and is 
determined to negatively affect a nations people in any way, 
the nation must take whatever means necessary to combat 
them” (p. 2).

The relationship between the position taken, argumentation 
given, and the ideological perspective presented in the source 
is clearly developed, for example, “In liberal nations our 
leaders love the rights and freedoms we have as much as we 
do so when they must suspend them they do so with respect 
and the utmost assurance that they will be returned as soon as 
possible and not abuse” (p. 2).

Pf
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Assignment I Response—Proficient (continued)

Evidence

Evidence is specific and •	
purposeful.  

Evidence may contain some •	
minor errors. 

A capable and adept discussion •	
of evidence reveals a solid 
understanding of social studies 
knowledge and its application to 
the assignment. 

The evidence is specific and purposeful with the examples of 
the use of the War Measures Act during the October Crisis 
and the PATRIOT Act.

Although the evidence does contain some minor errors such 
as, “By suppressing the media the Canada government 
stopped the FLQ’s message from spreading and causing civil 
unrest” (p. 2), the discussion of evidence reveals a solid 
understanding of social studies knowledge and its application 
to the assignment.

Pf

Presentation

The writing is clear and •	
purposefully organized. 

A controlling idea is coherently •	
sustained and presented.   

The writing is clear and purposefully organized with the 
controlling idea, “This being said, using illiberal policies is a 
necessary evil when combating those who hold none of the 
value we place on human lives, and in times when it is 
necessary to move parts of the population out of the path of a 
natural disaster” (p. 1) is coherently sustained and presented.

Pf

Matters of Correctness

The writing demonstrates •	
capable control of sentence 
structure, grammar, and 
mechanics. 

Minor errors in language do not •	
impede communication. 

Vocabulary is appropriate and •	
specific.

The writing demonstrates capable control of sentence 
structure, grammar, and mechanics, for example, “The 
inherent properties of a democracy allows it to do what’s 
essential to guard itself while maintaining our rights and 
freedoms that our forefathers fought for and that we shall 
continue to fight to for” (p. 3).

Minor errors in language, for example, “In an unprecedented 
response Trudeau moved the Canadian military into Quebec 
be means of the War Measure’s Act” (p. 2), do not impede 
communication.

The vocabulary is appropriate and specific, for example, use 
of the terms “illiberal” (p. 1), “destabilise” (p. 1), and 
“checks and balances” (p. 3).

Pf
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Social Studies 30–1 January 2010
Assignment II

EXAMPLE RESPONSE—Excellent

SCORING CRITERIA RATIONALE SCORE

Analysis of Source

The analysis of the source is •	
insightful and sophisticated. 

The understanding of the source •	
and its relationship to the 
ideological perspective(s) is 
comprehensively demonstrated.

The analysis of the source is insightful and sophisticated, for 
example, “This source explicitly demonstrates appreciation 
for the individual within a democracy. However, it states, 
sometimes the things that characterize our individuality are at 
stake and must be surrendered in order for future 
preservation” (p. 1).

The understanding of the source and its relationship to the 
ideological perspective is comprehensively demonstrated, for 
example, “In this source, the key word is “temporary” – that 
is, any changes which are instituted in the name of preserving 
democracy must not continue indefinitely” (p. 1).  The writer 
clearly understands the nuances of the ideological perspective 
in the source. 

E

Argumentation

Judiciously chosen and •	
developed argument(s) 
convincingly support the 
position taken. 

The argumentation is consistent •	
and compelling, demonstrating 
an insightful understanding of 
the assignment. 

The relationship between the •	
position taken, argumentation, 
and the ideological perspective 
presented in the source is 
perceptively developed.

Judiciously chosen and developed arguments support the 
position that “The perspective demonstrated in the source is 
appropriate on some imperative clauses – it must be 
temporary, it must reflect informed and responsible decisions 
on the behalf of the government, and it must contribute to the 
betterment of all citizens within the democracy. If all of these 
conditions are met, the liberal democracy will be preserved 
and the rights and freedoms will be reinstated” (p. 1).

The argumentation is consistent and compelling, 
demonstrating an insightful understanding of the assignment, 
for example, “In order for it to be justified, the government of 
a country must make informed and responsible decisions 
regarding when its citizens’ rights and freedoms may be 
taken away” (p. 2).

The relationship between the position taken, argumentation 
given, and the ideological perspective presented in the source 
is perceptively developed, for example, “The steps that a 
government takes during times of crisis for its country are 
simply a means to an end.  That end is the preservation of 
democracy for all peoples, the only thing which justifies a 
brief, fair, and appropriate suppression of liberalism within a 
country” (p. 4).

E
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Assignment I Response—Excellent (continued)

Evidence

Evidence is sophisticated and •	
deliberately chosen. 

The relative absence of error is •	
impressive. 

 A thorough and comprehensive •	
discussion of evidence reveals 
an insightful understanding of 
social studies knowledge and its 
application to the assignment.  

Evidence is sophisticated and deliberately chosen, for 
example, “The Enabling Act was originally designed to be 
monitored by a “sunset period” of four years – that is, it was 
supposed to be a temporary measure, and the government 
would revert back to its previous state after four years” (p. 2).

A thorough and comprehensive discussion of evidence 
reveals an insightful understanding of social studies 
knowledge and its application to the assignment, for example, 
“Conversely, a good example of the appropriate invocation of 
such provisions is demonstrated by the War Measures Act of 
the Canadian Government, which has only been put into use 
three times in the government’s history.  All three times, it 
has been impermanent and the rights of citizens were only 
suspended until the government deemed that the danger had 
passed” (p. 2).

E

Presentation

The writing is fluent, skillfully •	
structured, and judiciously 
organized.

A controlling idea is effectively •	
sustained and integrated.  

The writing is fluent, skillfully structured, and judiciously 
organized, for example, “Hitler rejected the principles of 
liberalism by denying the equality and rights of all peoples – 
instead, he specified that some people were innately better 
than others” (p. 4).

A controlling idea is effectively sustained and integrated 
throughout the response, for example, “The government must 
be responsible in their assessment of the situation and their 
actions that follow, in order to validate any denial of 
liberalism that may occur” (p. 4).  

E

Matters of Correctness

The writing demonstrates •	
skillful control of sentence 
structure, grammar, and 
mechanics. 

The relative absence of error is •	
impressive. 

Vocabulary is precise and •	
deliberately chosen.

The writing demonstrates skillful control of sentence 
structure, grammar, and mechanics, for example, “Though 
this is an apparent paradox, it is sensible when one considers 
that the liberal principles that democracy is based on may be 
completely discarded if rights and freedoms were not 
temporarily suspended” (p. 1).

Vocabulary is precise and deliberately chosen, for example, 
“sacrifice of liberty” (p. 1), “Thousand‑Year Reich” (p. 2), 
and “scapegoating techniques” (p. 3).

E
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Scoring Categories and Scoring Criteria for 2010 Assignment I

INTERPRETATION OF SOURCES (7.5 marks)

When marking Interpretation of Sources, markers should consider how 
effectively the student 
•	 interprets	and	explains	each	source	to	identify	an	ideological	

perspective(s)
•	 discusses	links	between	the	principles	of	liberalism	and	each	source

Note:  Students are expected to address all three sources.  Students may 
present their interpretations and discussion of links to liberalism in either a 
holistic or linear fashion. 

Excellent

E
Interpretation and explanation of the source is sophisticated, insightful, 
and precise.  The discussion of the links to the principles of liberalism is 
accurate, perceptive, and comprehensively developed.

Proficient

Pf
Interpretation and explanation of the source is sound, specific, and adept.  
The discussion of the links to the principles of liberalism is consistent, 
logical, and capably developed. 

Satisfactory

S
Interpretation and explanation of the source is adequate, straightforward, and 
conventional.  The discussion of the links to the principles of liberalism is 
relevant and developed in a generalized fashion.

Limited

L
Interpretation and explanation of the source is incomplete, confused,  
and/or vague.  The discussion of the links to the principles of liberalism may 
be incomplete, superficial, and imprecise.  

Poor

P
Interpretation and explanation of the source is minimal, inaccurate and/
or simply copied from the source.  The discussion of the links to the 
principles of liberalism is disjointed, irrelevant, and demonstrates little or no 
understanding of the assigned task.

Zero

Z
Zero is assigned to a response that fails to meet the minimum requirements 
of Poor.
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IDENTIFICATION OF RELATIONSHIPS (5 marks)

When marking Identification of Relationships, markers should consider 
how effectively the student 
•	 identifies	the	relationship(s)	that	exist	among the three sources
•	 explains	the	relationship(s)	that	exist	among the three sources

Note:  Students may identify and explain the relationship(s) in one part of 
the response or the identification and explanation of relationship(s) may be 
embedded throughout the response.

Excellent

E
Relationship(s) are accurately and perceptively identified.  The explanation 
is thorough and comprehensive. 

Proficient

Pf
Relationship(s) are clearly and capably identified.  The explanation is 
appropriate and purposeful.

Satisfactory

S
Relationship(s) are generally and adequately identified.  The explanation is 
straightforward and conventional.

Limited

L
The identification of relationship(s) is superficial and of questionable 
accuracy.  The explanation is confusing, overgeneralized, and/or redundant. 

Poor

P
The identification of relationship(s) is minimal.  The explanation is 
tangential and/or incomplete.

Zero

Z
Zero is assigned to a response that fails to meet the minimum requirements 
of Poor.
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COMMUNICATION (2.5 marks)

When marking Communication, markers should consider how effectively 
the student communicates, including control of
•	 vocabulary
•	 sentence	structure	and	organization
•	 mechanics	and	grammar

Note:  Students are expected to use paragraph form for the response.  
Consider the proportion of error in terms of the complexity and length of 
response.

Excellent

E
Vocabulary is precise and deliberately chosen.  Sentence structure is 
controlled and sophisticated; ideas are judiciously organized.  The writing 
demonstrates skillful control of mechanics and grammar.

Proficient

Pf
Vocabulary is appropriate and specific.  Sentence structure is controlled 
and effective; ideas are purposefully organized.  The writing demonstrates 
capable control of mechanics and grammar.

Satisfactory

S
Vocabulary is conventional and generalized.  Sentence structure is 
controlled and straightforward; ideas are adequately organized.  The writing 
demonstrates basic control of mechanics and grammar.

Limited

L
Vocabulary is imprecise, simplistic, and/or inappropriate.  Sentence structure 
is awkward; ideas are organized ineffectively.  The writing demonstrates a 
faltering control of mechanics and grammar.

Poor

P
Vocabulary is overgeneralized and/or inaccurate.  Sentence structure is 
uncontrolled; organization of ideas is haphazard and/or lacking.  The writing 
demonstrates a profound lack of control of mechanics and grammar.

Zero

Z
Zero is assigned to a response that fails to meet the minimum requirements 
of Poor.
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Scoring Categories and Scoring Criteria for 2010 Assignment II

ANALYSIS OF SOURCE (5 marks)

When marking Analysis of Source, markers should consider how effectively 
the student
•	 analyzes	the	source	
•	 demonstrates	an	understanding	of	the	ideological	perspective(s)	reflected	

in the source 

Note:  Students may discuss the ideological perspective(s) in one part of 
their essay, or their discussion of the ideological perspective(s) may be 
embedded throughout.

Excellent

E
The analysis of the source is insightful and sophisticated.  The understanding 
of the source and its relationship to the ideological perspective(s) is 
comprehensively demonstrated.

Proficient

Pf
The analysis of the source is sound and adept.  The understanding of the 
source and its relationship to the ideological perspective(s) is capably 
demonstrated.

Satisfactory

S
The analysis of the source is straightforward and conventional.  The 
understanding of the source and its relationship to the ideological 
perspective(s) is adequately demonstrated.

Limited

L
The analysis of the source is incomplete or lacks depth.  The understanding 
of the source and its relationship to the ideological perspective(s) is 
superficial and lacks development.

Poor

P
There is minimal analysis of the source.  The understanding of the source 
and its relationship to the ideological perspective(s) is disjointed, inaccurate, 
or vague.

Insufficient

INS
Insufficient is a special category.  It is not an indicator of quality.  It is 
assigned to responses that do not contain a discernible attempt to address the 
assignment or responses that are too brief to assess in one or more scoring 
categories.
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ARGUMENTATION (10 marks)

When marking Argumentation, the markers should consider how effectively 
the student 
•	 establishes	a	position
•	 develops	one	or	more	arguments	based	on	logic	and	reason
•	 establishes	a	relationship	between	position	taken,	argumentation,	and	the	

ideological perspective presented in the source.

Note:  DO NOT evaluate evidence in this category.

Excellent

E
Judiciously chosen and developed argument(s) convincingly support 
the position taken.  The argumentation is consistent and compelling, 
demonstrating an insightful understanding of the assignment.  The 
relationship between the position taken, argumentation, and the ideological 
perspective presented in the source is perceptively developed.

Proficient

Pf
Purposefully chosen and developed argument(s) persuasively support 
the position taken.  The argumentation is logical and capably developed, 
demonstrating a sound understanding of the assignment.  The relationship 
between the position taken, argumentation, and the ideological perspective 
presented in the source is clearly developed.

Satisfactory

S
Appropriately chosen and developed argument(s) generally support the 
position taken.  The argumentation is straightforward and conventional, 
demonstrating an adequate understanding of the assignment.  The 
relationship between the position taken, argumentation, and the ideological 
perspective presented in the source is generally developed.

Limited

L
The argument(s) presented are confusing and/or largely unrelated to the 
position taken.  The argumentation is repetitive, contradictory, simplistic, 
and/or based on uninformed belief.  The relationship between the position 
taken, argumentation, and the ideological perspective presented in the source 
is superficially developed.

Poor

P
If arguments are presented, there is little or no relationship to the position 
taken.  The argumentation is irrelevant and/or illogical.  The relationship 
between the position taken, argumentation, and the ideological perspective 
presented in the source is minimally developed.

Insufficient

INS
Insufficient is a special category.  It is not an indicator of quality.  It is 
assigned to responses that do not contain a discernible attempt to address the 
assignment or responses that are too brief to assess in one or more scoring 
categories. 
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EVIDENCE (10 marks)

When marking Evidence, the markers should consider how effectively the 
student has used evidence that
•	 is	relevant	and	accurate
•	 reflects	depth	and/or	breadth

Note:  Evidence from social studies may include a theoretical, historical, 
contemporary, and/or current events discussion.

Excellent

E
Evidence is sophisticated and deliberately chosen.  The relative absence of 
error is impressive.  A thorough and comprehensive discussion of evidence 
reveals an insightful understanding of social studies knowledge and its 
application to the assignment. 

Proficient

Pf
Evidence is specific and purposeful.  Evidence may contain some minor 
errors.  A capable and adept discussion of evidence reveals a solid 
understanding of social studies knowledge and its application to the 
assignment.

Satisfactory

S
Evidence is conventional and straightforward.  The evidence may contain 
minor errors and/or a mixture of relevant and extraneous information.  A 
generalized and basic discussion reveals an acceptable understanding of 
social studies knowledge and its application to the assignment.  

Limited

L
Evidence is potentially relevant but is unfocused and/or incompletely 
developed.  The evidence contains inaccuracies and/or extraneous detail.  
The discussion reveals a superficial and/or confused understanding of 
social studies knowledge and its application to the assignment.  

Poor

P
Evidence is either irrelevant and/or inaccurate.  The evidence contains 
major and revealing errors.  A minimal or scant discussion reveals a lack 
of understanding of social studies knowledge and its application to the 
assignment. 

Insufficient

INS
Insufficient is a special category.  It is not an indicator of quality.  It is 
assigned to responses that do not contain a discernible attempt to address the 
assignment or responses that are too brief to assess in one or more scoring 
categories. 
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PRESENTATION (5 marks)

When marking Presentation, the markers should consider how effectively 
the student
•	 organizes	the	essay
•	 maintains	a	controlling	idea

Note:  Consider the total impression of the response relative to its 
complexity and length.

Excellent

E
The writing is fluent, skillfully structured, and judiciously organized.  A 
controlling idea is effectively sustained and integrated.  

Proficient

Pf
The writing is clear and purposefully organized.  A controlling idea is 
coherently sustained and presented.

Satisfactory

S
The writing is straightforward and functionally organized.  A controlling 
idea is presented and generally maintained; however, coherence may falter. 

Limited

L
The writing is awkward and lacks organization.  A controlling idea is 
inconsistently maintained.  

Poor

P
The writing is unclear and disorganized.  A controlling idea is difficult to 
discern or is absent.  

Insufficient

INS
Insufficient is a special category.  It is not an indicator of quality.  It is 
assigned to responses that do not contain a discernible attempt to address the 
assignment or responses that are too brief to assess in one or more scoring 
categories. 
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MATTERS OF CORRECTNESS (5 marks)

When marking Matters of Correctness, the markers should consider the 
effectiveness of the student’s 
•	 sentence	structure
•	 mechanics	and	grammar
•	 use	of	vocabulary	and	social	studies	terminology

Note:  Consider the proportion of error in relation to the complexity and 
length of response.

Excellent

E
The writing demonstrates skillful control of sentence structure, grammar, 
and mechanics.  The relative absence of error is impressive.  Vocabulary is 
precise and deliberately chosen.

Proficient

Pf
The writing demonstrates capable control of sentence structure, grammar, 
and mechanics.  Minor errors in language do not impede communication.  
Vocabulary is appropriate and specific.

Satisfactory

S
The writing demonstrates basic control of sentence structure, grammar, 
and mechanics.  There may be occasional lapses in control and minor 
errors; however, the communication remains generally clear.  Vocabulary is 
conventional and adequate.

Limited

L
The writing demonstrates faltering control of sentence structure, grammar, 
and mechanics. Errors obscure the clarity of communication.  Vocabulary is 
imprecise, simplistic, and/or inappropriate.

Poor

P
The writing demonstrates lack of control of sentence structure, grammar, 
and mechanics. Jarring errors impede communication.  Vocabulary is 
overgeneralized and/or inaccurate.

Insufficient

INS
Insufficient is a special category.  It is not an indicator of quality.  It is 
assigned to responses that do not contain a discernible attempt to address the 
assignment or responses that are too brief to assess in one or more scoring 
categories. 












